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Abstract: The roles and responsibilities of teachers have undergone massive changes and teachers
have been inundated with constant transition and workload. Consequently, the boundaries betwee

work and home have been blurred and teachers are highly required to devote more and more time to
their work. Such high expectations could contribute to high levels of stress which, in turn, lead to
teachersd occupati onal seawh that has investipatedphe telatiorshipp | et h
bet ween burnout and various teachersd6 variabl es
at both public high schools and private language institutes perceive the sources and consequences of
burnout intheir work lives. To bridge the gap, the present phenomenological migdtbds

research was conducted. Questionnaires, interviews, and observations were used for data collection.
First, the Maslach Burnout Inventory was distributed to identify bumgdEnglish teachers.

Afterward, 62 burnedut English teachers (23 school and 29 institute teachers) were invited for
interviews. To triangulate the data, classroom observations were also conducted. The results
revealed that although school and institute leex reported lots of similar sources and
consequences for their stress and burnout, several substantial differences were observed due to the
varying contexts. Moreover, it was found that both contextual and personal factors led to English

t eac h e rasdburrout.r e s s
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Introduction

Teaching has been characterized as onensof the
& Cai2n0,03 Shkx+mbi , Me 2@l &s Reitmot & ofmandjy, t axing a
frusofhaammngr t BDwamer han , & 6@ t hTye,acher str e
worl dwi de problem (Fitshhierd @Dlbhkpapchaddhagmhd e

worwlkl ated stressors (Borg, 1990) . The main s
roles and high expectation, demotivated stud:
sufficient ti mad g otnéd e@lse r atroerl ati onshi ps, (
insuffesoemctces, underprivileged working situ
(Aydin & Kaya, 2016; Mearns & Chai n, 2003) .
experience vhwerweautast matuniisver sal phenomenon (

Nowadays, English teacher s, |l i ke other te:

( Mous2wh 7, si nce they have been considered as
procedures of both learnir2dldanbhadveaahiscegn( K
i mpact on student acd(iSecvheenRepnht@2pd b d Esnogh d cslh ¢ weaa

along with masses of responsibilitieshemre cc
il ass tasks, and havespaskiehioveerrst suadt asn P
and coll eagues which, in turn, i mpact them bc

I n | ran, English is considered an intern;:

Ri chards, 2013 dst lodr e faonrgeu,a gtehduesar ner s st ud)
institutes. Also, all students studyhBmodlsi sh
English teacher ghoarea rroevno(itBeexd] Gidiod kitdeaatc halr e dev
under the supervision of the Ministry of Edu
Persi an. I n contrast, private | anguage insti
classes are mostly managendguiang eEnignlsitsiht.u tlets saere
and successful than public school s (Borjani
Pi shghadam and Sahebjam (2012), there is a t
highlights the Isighitéeazamerdr ehbveniolig@  Epmrgbeas ag

same time sometimes places wunrealistic expecd
parent s, administrator s, and supervisors, w h
thatr 6®&npeof I ranian EFL teachers experience
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Al though it i s acknowledged that trhoewncont e
about how English teachers perceive amd hand
this end, the present expl ormreaetseray caandvaso mpard
explore the contextual and personal sources

di fferent contexts.

Review of the Related Literature

A great deal of research has been idowacttesd otho
educational contexts. The bisymodwomehenonmrenod
exhaustion, depersonalization, and reduced p
dadpeopl éofwoskmé Mh 5 RedDA@AIB,2)p.. Emoti o¢nah emelhasgs be
physically and emotionally strained, owi ng
2003b) . Depersonalization refers to the deve
feelings about ot her peomlne (avlak | atcher 2008 dt)
per sonal accompl i shment ref eewgaltwattihoen doerv en
opinion about their competence (Maslach & Le

A line of research has been carried out
eacher Dburnout .-s&mwdintgi tiot yt hoef ctome etxdachi ng

~+

of |l iterature has attempted to investigate I
countries. For instance, Vam2®@sexambmeddcctkhe
of workload and interpersonal rel adbbiuwmg hi ps

I n Bel gi um. The findings reveal ed t hat i n

coll eagues, supervi s arl 0,n ga mdetgicalredamagt se,d avod ktl a
wer e rel ated t o emot i2dnlaébl f oautda utshaton]| a Blada
i nnovation, a comfortable physical environit

Egypti ambtuteacher 203 6é dmsuotnh aft an unrealistic

mi sbehavior, and a | ack of attention by adm
Ameri canbbueaohérs Hel ou, Na&d6af noiu,n da nl do wB ashaadl uasr
settings, collabasatoom/ mehtongeg, and emot i

reasons for thheubLprbanese teachers

Regarding the consequences of-Reieakcklhef(2bdLl6
found that when teachers perceiuvedtiniegh Ise¢v e
transferred to t hésitrr estsud enrctr se2a0s}ketdd o Witedmd t I gatgy
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I n a mor e recent study, Ri chards, He mph
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sitive intersacandntshenirt hf assiwigigatstr,t sa,d ma md sft
mmuni cations with coll eagues wéemotiindndalen
hausti on, Il ncreasing their resilience, an
nt raldwuyr nduat teachers believed t hat negat
athetic students adsdipfpaomitl iaend, ulnaeiktsidvYaenpri ir
teractions among coll eagues, unr e avleir ®t i ¢
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|l assroom management probl ems were <consider
educing 6t beffftie@aaxzdhye.r s

Il ranian researchers have had mnoésewiogathiyor

el ated to teacher burnout and have expl or e

ducational I ssuexQ)] 4 manducstteadn cae , s tJwadrya dti 0 (e X
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significantly inflbtaehcedemdmrt r [EfLal praceaeert si
Dayer. (2019) -menthodteod teaxdpyhioxeed t he r el ati on
teadmetrsvati on and burnout i n Khuzestan and

Their quantitative analysis showed that high
burnout . Besi daensa,| ytshe @ualtihteatri vdieat a gat her e
that wunrealistic workIload, | ow payment, and

contributing to teacher burnout.

As al most all the existing réseahehbesganmn
reseakonbet £dge, has been carried out quant.
remained wunresol ved. To respond to such qu
understanding of the nat uerneo noefn olnul ri nhoeuat c pbaya kex>
namel vy, public high schools and private | ang
sensitivity of the teaching profession, this
exploratory phewocbdmemollogainc atlo rgeasiemra deeper
burnout through exploring the contextrwal, p e
the current study was planned to provide e
consequencesbofndwtachlkerough <c¢cl assroom obser
study addressed the following research quest

1. What factors do I ranian English teachers

|l anguage institutes peboenvettonespeusewDd

2. What factors do I ranian English teachers

| anguage institutes perceive to dwindle s
Methodology
Participants
The current study was conducted in Mazandar
study, English teachers were drawn from man
institutes of Sari, Babol , Ghaemshahrhy and

di stributing a questionnaire to a sample of
institutes Engl i sh teacher s, from among w h
reviewing and analyzing the receivedl aanswer
i nstructed were removed from the dataset. O

from public high school teachers and 204 (57
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One hundred and twenty seven (35.an7d%) 2 209 t
(64.32%) were femal e. Aofuttert eiadcenhnetrisf,y i2n7g hhiigghh

and 36 private | anguage institute teachers
observations. of the 27 invitedons2e3nt(e8d5 %)o
interviewed for the <current study. As to t
participate in the interview.

Instruments

Three instruments were used to gather the data: the Maslach burnout inventory, semi

structured interviewsand observations.

Teachersd Burnout Scale

The teacher burnout was measured by the Maslach Burnout Invéntbnyc at or 6 s Sur
(MBI-ES) (Maslach, Jackson, & Schwab, 1996). The MBI encompasses 22 items
categorized into three submensions as EmotionalxBaustion (EE), Depersonalization

(DP), and Personal Accomplishment (PA). The scales were 0 = Never, 1 = Seldom, 2 = Now

and then, 3 = Regular, 4 = Often, 5 = Very often 6 = Always. The reliability of eaeh sub
dimension in this scale was estimated: emati@xhaustion .90; depersonalization, .79; and
personal accomplishment, .71. As illustrated in Table 1, three score cutoff points for each
burnout subscale were suggested. While high scores for EE and DBcsilés indicate high

burnout, low scores for Pghow high burnout.

TablMedn scores for three | evels of
Burnout Dimensions Range Low Moderate High
Emotional Exhaustion (EE) 0-54 0-16 177 26 27 and over
Depersonalization (DP) 0-30 07 6 77 12 13 and over
Personal Accomplishment (PA) * 0-48 39 and over 32 T 38 0-31

Interviews

The researchers developed a setnictured interview protocol for collecting the data (see

the Appendix). The interview questions were validated with some colleagues and faculty
members to find out their strengths and weaknesses. Then, a pilot study was run for further

revisions. Each hdepth and facéo-face interview lasted 385 minutes. The researcher
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took notes to record her impressions about facts, comments, or othés thetashe found
out noteworthy.Besides, to enhance the trustworthiness of this qualitative study, the

researcher used member checking.

Observations

Three central areasf focus, including teachestudent interaction, teacher instruction, and

student engagement in learning were identified for classroom observations. The researcher
took part in 13 English classes in high schools and 11 classes in private institutess, Beside
field notes were applied to record mor e d:
atmospheres, books, etc. To be more efficient and relevant, the researcher spent more than a
month to develop a checklist in advance. Regarding validity, seven sityvprofessors

were asked to provide their instructive feedback on the clarity of directions, content,
comprehensibility, et c. Concerning reliabil
reliability index of the c hmpletddlwhile ¢tlassesivere. 77 ) .
observed and recorded.

Data Collection and Analysis

The procedures of data collection took more than eight months (from October 2018 to May
2019). A guantitative approach was used to analyze the collected questionnairestaThe da
were put into the SPSS 25. After analysis, 63 teachers who experienced high levels of
occupational burnout were identified and invited for interviews. All the interviews were
recorded for the subsequent transcriptions. An expert statistician was askedlyize the
collected data. The statistician employed the iotype software for transcribing the interviews.
After the transcription of the interviews, the statistician analyzed the interviews using
inductive analysis and the constant comparative mett@tsidered as standard qualitative
methods (Patton, 2014; Strauss & Corbin, 2015). To confirm the validity of interpretations,
25% of the responses were doubleecked. Afterward, descriptive statistical operations were

used to analyze the data gatheredulgh the checklists.

Results and Discussion

The analysis of the qualitative data in this study resulted in the development of several main
themes and the associated subthemes which are presented and discussed in the following
paragraphs. To respond teettwo questions posed in this study, both public high school and
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private | anguage institute teachersd percept

consequences are presented and explained.

Sources of Burnout
To answer the posed questionsstf high burneebut school and institute teachers were
identified through MBIES. As shown in Table 2, the mean scores for all three dimensions of

burned out for both school and institute teachers are high.

Table 2.Mean Scores on the MBS for Burneebut Teachers

Burnout dimensions School teachers Institute teachers

Mean scores

Emotional Exhaustion 38.22 46.78
Depersonalization 15.51 20.84
Personal Accomplishment 27.86 26.53

The first question in this study addressed the factors that Ir&magfish teachers
teaching at public high schools and private language institutes thought to increase their stress
and burnout in their work lives. Five major themes, including the school atmosphere and job
characteristics, material and technologies, stuiddated factors, economic and social

factors, and familyelated factors were identified (Table 3).

Workplace Atmosphere and Job Characteristics

Lack of Administratorsdé Support

The first major theme posed by both the school and institute teachers was associated with the
atmosphere of workplaces and job descriptions. Nearly all teachers mentioned a lack of
admi ni stratorsoé support and sy mpestinbrgasings t he
their emotional exhaustion. Maryam, a school teacher (school), explained her challenges in

her school , Al teach in a school where my ptr
care about the teachers who are sick or have familp b | e ms 0 . Hor a, a pri
institute teacher (institute), stated MfAmana:
their students. They do not care about their teachers, their needs, or théiravelln g o . Many

teachers also stated that whenytlfiet physically or emotionally exhausted, they needed to

be supported by their administrators. There does not seem to be such support in many
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situations. Once teachers feel unsupported and unrecognized, in the long run, their stress and
exhaustion coud surge, which can ultimately bring negative consequences not only for the
teachers but also for the students and schools/institutes. The findings in this study mirror a
previous study conducted by Van Droogenbroetcél (2014), in which they found th&ck

of mental or emotional support of the admini

Too much Stress

Too mu c h stress for preparation, test dev
achievements was the next dsileme that many of the teachemshbioth contexts maintained

as the main factor for their emotional ex hau
my stress never ends. There are a lot of things for being stressed out at work such as
devel oping many testsy, pgtimcamptad&E ol cavwmpkar e
(institute) believed that studentsdé achi even
because his manager judged teachers just by
not fair at all. The findingsndicated that once teachers have a lot of workloads and cannot

find enough time to deal with them, they get stressed out. Another reason which can be
suggested for the findings may be that when
scores, and theattempts and burden are not seen or appreciated, they may get frustrated and

emotionally exhausted, which, in turn, can result in their occupational burnout.

High Expectations

Almost all the participants believed that students, principals/managerpasagits had too

many unrealistic expectations. Hossein (school) described the situation by saying that
OParents expect teachers to teach not only t
i ssues. 6 Hana (i nstit utymanagel and pareats exgect talh a t F
teachers to behave like psychologists and be very patient with all misbehavior of their
student s. Or whenever parents |1 ke, they <cal
teachers believed that administrators gratents expected teachers did miracles about
student so |l ow scores or performances. Such
stakeholders have from teachers are beyond their power and may put them under high
pressure. Once they cannot come up to thlegeectations, they get stressed out and feel

emotionally exhausted. This finding is consistent with the study of Ricleardl (2018),
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who recommend that too many expectations make teachers feel emotionally exhausted

which, in turn, increases burnout.

Many Roles and Responsibilities

Nearly all participants perceived that they had too many roles and responsibilities inside and
outside of classes which made them exhausted
nerveending tasks. It is too demding and timeconsuming to manage all these
responsibilities.d Most of the teachers exp
with all those they have at work such as being teachers, consultants, psychologists, etc. which
made them always so dinad and exhausted. This result may be explained by the fact that

once teachers as human beings have many seen and unseen roles or responsibilities in both
their work and personal lives, particularly when they cannot handle them, they gradually

develop ctiical seltevaluation which can increase their exhaustion and frustration.

Considering English as a Nowore Subject

While many high school teachers perceived that English was seen ascar@®ubject,

almost all institute teachers sought English w@sn as a highly prestigious subject. School
teachers stated that in comparison with subjects such as math, physics, chemistry, and
biology, English is considered a marginalized subject. Numerous school teachers stated that
not only principals but also mgrstudents and their parents thought that English was not an
important subject, so they did not take this course seriously. Several teachers also complained
that when there were some cultural events, principals reduced the hours of English classes
which male teachers feel more stressed out because they had to run to finish the book. This
result may be explained by the fact that once teachers feel they are treated as marginalized
ones, or English is considered as a second class course, they feel moreddevedie
eventually makes them more emotionally exhaustéds finding is in agreement with
Richards et al.od6s (2018) findings.

Lack of Autonomy

Half of the high school teachers and most of the institute teachers complained about the lack
of autonomy at thir workplaces. Teachers were dissatisfied with all the limitations and they
thought their managers were too controlling and difficult. Several institute teachers also
complained about the lack of security and privacy due to videorded classes. Some
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teachers explained that once they were continually observed and dictated for many issues,
they thought they were treated such as a robot because they had no power, will, and
creativity. The current finding aligns with earlier research documenting thatteacbe | ac k o1
autonomy in their workplace increases their burnout (Javadi, 2014). One possible reason is
that once administrators restrict teachersbo
have any innovations in their work. Besides, when masaggirp their power, teachers may

develop deleterious or pessimistic outlooks towards their administrators which can make

them more discontent and drained.

Lack of Pertinent Training Courses

Half of school and institute teachers believed that some waopksbr training courses were
essential to empower their teachers for new classroom challenges. Many teachers believed
that since students, their needs, and expectations changed dramatically, sometimes, they did
not know how to overcome some obstacles caiseclassesOne possible explanation might

refer to the fact that academic training empowers teachers, increases professional
development, improves their effectiveness and confidence, and reduces their stress and

frustration which, in turn, may increaieeir welkbeing and performances.

Lack of Insurance and Job Security

It is worth mentioning that there were three subthemes that only institute teachers mentioned.
Nearly all institute teachers thought thaiaek of insurance and job security wehe main

reasons for their stress and exhaustion. Many teachers thought that having taught English for
over a decade without any insurance was really discouraging and frustrating. Forozan
expl ained, o1 have been wor ki ngurefnmerMyfex ft een
empl oyer provided insurance for some teacher
almost all teachers perceived that they were always apprehensive and insecure because there
were no contractions. No doubt, once institute teachersom&antly concerned whether or

not they have any classes for the next term, along with lots of common workplace and life
problems, they get more disappointed and exhausted which may increase their pessimistic
feeling toward their profession and their dpgatoward other stakeholders. In accordance
with the present resul t, the previous study
significantly increase their feelings of disappointment and burnout (Roohani & Dayeri,

2019).
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Teaching at Inapproprate Levels

More than half of the institute teachers stated that teaching at inappropriate levels made them

feel ashamed and devalued. Alireza el aborate
old, and | have an MA degree. | am teaching kids, buelal | v candét tol er at e
cl asses. I't makes me irritated and embarras:
private institutes, managers merely think ab

just to advertise for theinstitutes and attract more students. | feel ashamed to say | teach
kids.o6 This finding was wunanticipated and on
widespread thought in their culture that teachers who lack enough knowledge or experience
teach lower levels. Therefore, they felt ashamed and had a hidden fear of being judged as

disqualified teachers which, in a long run, increases their frustration and disappointment.

Lack of Annual Leave

Finally, institute teachers mentioned tlaack of annual leave is a cause of exhaustion and
frustration. Sana expl ained, 6my husband anc
any specified leave for travel and doing some hobbies. In private institutes, it is really hard to
t ak e a Selemlatwaeher® noted that they just wanted to have a fixed annual leave,
maybe just for one or two weeks in a year. It helped them plan with their families for that
leave, and it reduced the pressure from both their family members and managers. This
finding was unexpected and may suggest that when there is no fixed leave for teachers to
refresh and reenergize themselves, they feel more emotionally exhausted. This finding also
was tightly related tahe particularities of their educational conteassalnost all language
institutes in Iran are governed by private investors. Therefore, the lack of governmental
observance on these institutes along with the vast number of graduated and unemployed

English students make the situation much worse for institatiéss.

Material and Technology

Lack of Educational Technology

The second major theme was associated with the material and technology applied in both
schools and institutes. While nearly all high school teachers complained about the basic
technology, moréhan half of institute teachers complained about the lack of appropriate and

| atest technology. Zahra (school) expl ained.

Even i f the computer worKks, the spealkers do

ARHE



A Comparative Study of Contextual and Personal Factors Associated with Burnout and Its Consequences

always asked for the best performances, but administrators did not care about the appropriate
technological learning resources. Such findings may indicate that when teachers feel less
efficient due to the lack of resources, they feel stressed out beicalrse education is

mainly producioriented. This result agrees with the findings of the previous study, as they
found that technologies are seen as significant resources that can increase teacher efficiency
and reduce t eCassily®018)dhishdifferemae wrmong(institute and school
teachers about the basic and latest technologies may be explained by the fact that high
schools are controlled by the government and there is a tight budget for schools, while
institutes are governed by privatecsens so owing to intense competition, they have to
provide the basic equipment.

Overcrowded and Unequipped Classrooms

Nearly twothirds of high school and institute teachers complained about overcrowded
classrooms. They stated that teaching and cdingaiwenty or thirty students in one class
were really burdensome, particularly in unequipped classes. They believed that in oversized
classes, there are many students with various needs, proficiency levels, and behavioral
problems so teaching seems marduous and frustrating. It is noteworthy to mention that
just school teachers complained about the lack of good heating and cooling systems. They
said students were always complaining about feeling hot or cold, so they got so bored. Fozieh
(school)elabaat ed t hat 0 du eentilated tldsses, theaunpkeasant odoxseriake
both students and teacher s un cloesefresults matlch e anc
t hose obser vegas) findingd sindeshey foung that lack of acomfortable
physical environment increases teacher burnout. This result may be explained by the fact that
in overcrowded classrooms, besides some other problems like insufficient resources, it is
beyond the means of a teacher to establish good relatisnshipall students, provide their

various needs, and facilitate their learning; so, teachers may feel more exhausted.

Outdated English Books

Several school and institute teachers mentioned that using outdated English books or teaching
one book for over alecade made them really frustrated and demotivated since there was
nothing new to learn. Some teachers noted about there were some obsolete contents in the
books that they have to explain them to students. One possible explanation is that textbooks

play a key role in any educational context and outdated books mayd uce t eache
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motivation or pose some challenges to teach:e

may ultimately increase their frustration and reduce personal achievements. In attgr w
outdated books or teaching the same book for decades might contribute to some negative

emotions which eventually increase their professional burnout.

Linguistic Mistakes and Lack of Functional Use

Two issues that high school teachers raised wengy grammatical and vocabulary mistakes

in their new textbooks and the absence of platforms for functional use of English. Many
school teachers complained about several grammar and vocabulary mistakes as well as many
vague pictures in the textbooks. Thdsglings were unanticipated as it is not expected to
have such mistakes in a serious context like schools. Regarding the lack of appropriate
platforms for functional use of English, more than half of the high school teachers believed
that functional use foEnglish was overlooked in Iranian schools because English was
associated with the concept of linguistic imperialism and hegemony. Consequently; policy
makers think that treating English as a foreign language may promote foreign cultural
hegemony. Itseesn t hat such <chall enges, i n the [ ong
and increase their exhaustion, which can lead to teacher burnout.

Studentrelated Factors
Regarding the third major theme, both school and institute teachers mentioned the same

factors contributing to their stress, deleterious feelings, and reduced efficiency.

Studentsd Misbehavior

Nearly all English teachers stated that misbehavior such as disrespectful behavior,
inattention, defiance, talking, and using smartphones made therasgathand frustrated.

Many teachers believed that students changed a lot and became ruder, more defiant, and
aggressive and create more serious challenges for them. Some teachers stated that due to
studentsodo disruptive behandinefficient. $ometimes,fthey t mo
felt teaching was merely wasting the time and energy as they saw no improvement in their
students. This result substantiates the findings of the previous work in that they have found
studentsd disruptt &ac hbeerhsa@adolmsons 2ditntRooHam & e

Dayeri, 2019.
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Varied Proficiency Levels

Many English teachers complained abstutients avaried proficiency levels since they noted

that instructing those students and facilitating their learning madeirigatiore demanding

and exhausting, particularly with all those insufficient resources. Several teachers thought
that teaching in those classes required a lot of innovations and formal training which was a
really energydepleting task. Once they could nahave their planned goals they felt less
efficient and start evaluating themselves negatively. They also believed that handling such
classes required teacher professional development through s@®evice training or some
relevant workshops. This remankay be explained by the fact that because of insufficient
teaching resources and incongruous support, when teachers have classes with diverse
studentsdé needs and tough situations to to
diminish their efficacy, whih can result in their burnout.

Apathetic Students and Parental Apathy or Interference

Whil e halff o f the school teachers perceived
apathy were another sources of exhaustion, more than half of the instititersetmought

that demotivated st udeade themamentallyowonn eu. Hgséeini nt e |
(school) el aborated that f#last week, t wo mot
and going to university?06 Dd thayweresright, utitio ul d r
not my duty to make both students and their
teachers faced other parental issues. There have been many students in English classes just
because of t heir @ demaivated téensi did not studg becarise th@yh e s
wanted to show their parents their defiance and stubbornness. Several teachers said that some
parents wanted to come to their classes to see how they taught or performed. This issue is
consistent with the findgs of a study carried out by Richarefsal, (2018) in which they

found parent al i ndi fference or their interfe

and stress.

Social and Economic Factors

Low Salary

All teachers believed that having low salaries in the worst economic situation stressed them
out. Therefore, many teachers, mostly the male ones, had to work overtime or had to have a

second job to afford their high costs of living. Mohammad (school) sk&cl the bad
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economic situation by saying that #Ainflation

or tripled except our salaries. | teach at |
Generally, once teachers cannot make ends megt,hthee to find a second job or work
overtime. Consequently, they do not have enough time to prepare for their classes or refresh
themselves, so they are more vulnerable to exhaustion and frustration when they classroom
challenges. The findings of the cumtestudy are consistent with those of Heédal, (2016)

who found low salary upsurges in burnout.

Lack of Friendly Relationship

Nearly all school and institute teachers perceived lack of friendly relationships among
colleagues and administrative aslives lack of collaboration as the main causes of stress and
emotional exhaustion. Nader (school) discussed how his unfriendly principal created a cold
and depressing atmosphere in the school, A
autocratic. He avays oversteps the bounds of his power, which exhausts and demoralizes the
teacherso. Many of t he teachers compl ai nec
competitions which discouraged and (20 i gued
findings thatdistant and cold relationships with colleagues and supervisors and a lack of

supportive work context make teachers feel emotionally exhausted and burns them out.

Toxic Cultures

Many school and institute teachguerceived the toxiculturesin workplace as further
reasons for feeling emotionally drained and
unhealthy atmosphere in my institute is that teachers are always guilty until it is proved that
they are i nnocent , par t i degh é&chbol) expldineduthat | e ar
Ainstead of a culture of coll aboration, t he
i ncreases jeal ousy anSkevedldeadherd alsb gommamedalgoutt e a ¢
ot her views such a®neivdo isgoo tenientt givesdighegrades, ands o me
never compl ai nsThab ocuutr r@my t hri ensguol .t S in | in
findings; he found thanegative school cultures increase teacher burnout. One possible
explanation is that negative workgke cultures such as lack of trust, appreciation,

coll aboration, and support deteriorates teac
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Lack of Deserved Social Status

In contrast to institute teachers who considered their social positionpasitave factor,

nearly half of the school teachers perceived a lack of deserved social status as a source of
their frustration and discouragement. They complained about undesirable attitudes in society
about high school teachers. Hossein argued thatyoysag A Ther e is a cul tt
our society toward school teachers. Many think teachers do not teach well or do not cover all
the i mportant points in the c¢classes to make

culture of mistrust makes threemotionally exhausted.

Family-related Factors

Many Responsibilities

Most English teachers complained about too many responsibilities at home. Several teachers
sai d that home doing household chores, t aki
spousesbd6 needs, and han dehdingtgsksf vehich vie geplgtingo b | e ms
and frustrating. Several teachers, especially the female ones, said they felt distressed and
frustrated when they went home, since they did not know how to prioritize their home
responsibilities and work tasks. It is evident that when teacirersverloaded at home and

work and they do not receive enough support from family members, they become

emotionally exhausted and eventually feel burnout (Richards et al., 2018).

High Expectations and Lack of Compassion

Many teachers also stated thearmi | y member sdé6 high expectati ol
understanding, and help made them really drained and |ddeWeral teachers wished they

had more attentive and compassionate spouses to mentally relax them. Others believed that as
they were workig to support family members financially, they had to involvéhame

chores more. This finding indicates once teachers are not supported or understood at home,
they felt more emotionally exhausted and dissatisfied, which can make them burned out.

Lack of Socialization

Nearly half of the teachers thought they did not have enough time to socialize or refresh
themselves. Several teachers perceived themselves to be-butpedd they needed some
time to be emotionally boosted for their profession. Aho (sghumted that she wanted a

vacation to reduce her tension and stress. As a single mom, she had to work hard to support
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her family. Some teachers thought that their workloads at work and home upset their social

life. They wanted a more active social lifeathallows them to go to parties to unwind
themselves. In other words, human beings as social creatures need social communications to
decrease their stress and boredom. The present findings are consistent with those of
Zhouchun (2011).

Comparing scb o | and institute teachersd percept
burnout in their work lives revealed that there was a consistency of attitudes toward the main
themes. As it is illustrated in Table 3, the observed differences were merely in some sub
themes. For instance, regarding the causes of burnout, while only institute teachers mentioned
such factors as lack of job security and insuralacd, of annual leave, ara$signing teachers
to inappropriate classes as some sources of their stress and frusichtani, teachers stated
when the administration considered English as aacova subject, which affected their social
status, they felt exhausted and devalued. WVtlguestion, the work context plays a central
role in contributing to such differences. One likely reason is that schools are administered by
the public sector; whereas, the institutes are run by the private sector. While schools are
supported by the gowement, which provides teachers with insurance, leave, and etc., the
private institutes may evade such responsibilities. Consequently, the institute teachers

become emotionally exhausted and dissatisfied.
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Table 3. Sources of Burnout Perceived bv Public School and Private Institute English Teachers

Theme Sources of burnout in schools Theme Sources of burnout in institutes
Lack of principals” support and sympathy (95%) Managers, leamners, and parents’ high expectations
Too much stress for: preparation, test development, (96%)
paper correction, students” achievement ete. (91%) Lack of Job security and msurance (927%%)
School Principals, students, and parents” high School Too much stress for: preparation, test development,
atmosphere  expectations (91%) atmosphere paper correction, students’ achievement etc. (89%4)
and job Too many roles and responzibilities (86%) and job Lack of managers’ support and sympathy (26%)
characteriztic  English as a non-core subject (65%:) characteristic  Lack of autonomy (32%)
Lack of autonony (32% Too many roles and responsibilities (79%5)
Lack of pertinent and clear traming (32%%) Lack of pertinent and clear training (38%)
Applving teachers in inappropnate levels (38%)
Lack of annual leave (35%)
Lack of the basic technology for teaching (86%) Lack of appropriate technologies for teaching (68%5)
Boolks with many grammatical and vocabulary Orwercrowded classrooms (63%4)
Material and  mustakes (73%) Material and =~ Outdated books or teachmg one for decades (34%%)
teckmelogy Overcrowded claserooms and lack of equipment technology
(99%)
Unprepared platform for functional use of
language (65%)
Outdated books or teachme one for decades (35%)
Students” mishehaviors (91%) Students’ mishehaviors (22%)
Students- Lzck of homogeneity in students” levels (78) Students- Lack of homogeneity n leamers” levels (82%)
related Demotivated students and parents’ apathy (32%) related factors  Demotivated students and parents’ mterference
factors Languaze leamers” culture (43%) (63%)
Lenguage leamers’ culture (34%0)
Low Salary and having a second job (100%%) Low Salary and working a lot (100%2)
Social and Lazck of friendly relationships and collaboration Social and Lack of friendly relationships and collaboration
EConomiIc 91%) Economic (92%)
factors School culture and atmosphers (§0%4) factors Institute culture and atmoesphere (72%6)
Lzack of deserved social status (479%)
Famnily- Too many responsibilities and roles at home (733%) Family Too many responsibilities and roles at home (72%)
related Family members’ high expectations and lack of factors Lack of time to refresh and socialize {72%)
factors compassion and help (60%4) Family members” high expectations and lack of
Lack of time to refresh and socialize (47%) compassion and help (65%)

Consequences of Burnout

The second question dealt with burnout consequences for English teachers. After analyzing
the data, three major themes and severaliseimes emerged. As illustrated in Table 4, the
major themes included the consequences for schools/institutes, studditisiuals, and
families. There was a consistency of opinions among school and institute teachers about the

repercussions of feeling stressed out and emotionally exhausted in and outside schools.

Consequences for Schools/Institutes

Lack of Preparation

More than half of the teachers admitted that it was demanding to be alwaysepaied for

classes. They illuminated that since they were so drained and frustrated, and had many roles
and responsibilities in and out of their classes, it was difficult tevé&prepared. Majid
(institute) explained that fné my classes are
not ready, I make mistakes and have to corr

teachers admitted that once they did not spendgimtime on their preparation, they could
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not teach the lessons well and faced several challenges. This finding is consistent with that of

Heidari and Gorjian (2017) in which they found that teacher burnout wilted the quality of
their instruction and perfarance. This finding may indicate once teachers are emotionally
exhausted, they may lack enough empathy for students and suffer from personal

accomplishment.

Feeling Isolated

Another problem that both school and institute teachers noted was connedtsding
isolated at work. Many teachers believed that unfavorable relationships with their colleagues,
snobbish behavior, lack of trust, and lack of close ties with administrators made them feel
lonely and isolated. Several teachers said that they feligeet and stressed out when they
were going to school or institute because they felt lonesdhs.result ties well with some
previous studies that found out lack of close and friendly relationship among colleagues made
them feel lonely, which could inease their stress levels (Jacobson, 2016), and eventually,

the augmented stress levels would contribute to burnout.

Feeling Detached

It is interesting to mention that only the school teachers pointed that they felt detached from
teaching and looked forwaito being retired. Some teachers felt they were disconnected from

their teaching, education, and school contexts. One possible explanation is that when the
tenured school teachers feel emotionally ext

about unemployment, they look forward to being retired.

Consequences for Students
Regarding the consequences for students, many English teachers, both in the schools and

institutes perceived the same consequences.

Feeling Callous and Cynical

While approximatst two-thirds of the school teachers had callous and cynical attitudes
toward students, about half of the institute teachers felt depersonalized. Several teachers
thought that they should not have involved their emotions in teaching because if they teach
by their heart and spend all their time and energy but no one valued them; they felt more

emotionally exhausted and depersonalized. Some teachers believed that they had to treat
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some disruptive students as impersonal objects in order to surpass mentalObhesk.
believed they had to be more detached, and apathetic; as sometimes they could not do
anything for their children, let alone for hundreds of students in their classes. One possible
explanation for this finding might relate to the fact that afteessdwears of teaching, once

the teachers have not met their professional expectations, or have not been appreciated for
their attempts in or out of educational contexts, they lose their drive, enthusiasm, and

dedication.

Lack of Friendly Relationships

Several high school and institute teachers mentioned that when they were stressed or
frustrated, they couldnét establish friendly
also noted that when they were emotionally healthy, they could manageeiatbnships

wi t h student s and handl e studentso probl em
emotionally exhausted or depersonalized, the
bothers them greatly; hence, they established weaker relation§hmgs possible reason

might be attributed to the fact that when students show disrespect for their teachers, disdain
their power, or devalue their attempts, teachers develop negative feelings toward them.
Therefore, they become unwilling to make friend&fationships. This finding mirrors a

previous study carried out byelou et al. (2016).

Lack of I ncentive for Studentsd Motivation
Several teachers mentioned that once they lacked enough motivation for their work due to
masses of problems, how they wesguired to motivate their students. Javad (institute)
noted that @fAné. theoretically speaking, motiyv
is too compl ex. We have to consider many f a
family backgraind into account to motivate them. Itisahbrd t t i ng responsi bi
teachers asserted that sometimes, they wanted to motivate their students, but the old
techniques did not work well. Ot her s atehought
students at al | . Taking teachersé opinions
policyyma k er s and administrator s -beilgoand ithprocear e a
teachersdé professional devel op neation, anvdlthenrc h i s

they expect highly motivated students.
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Imparting Their Stress

Finally, several teachers stated that sometimes they unintentionally imparted their worries,
stress, or boredom to their st uanaumnderslotoFor ooz
pressure from my manager for studentso6é scor
work to make students take the lessons and exams more seriously. But this overstatement
Stresses some student s o0 ulnteresatingly, sevaral $eachersp ar e n
asserted that stress was an important element for many students, since they were too
easygoing and carefree. This finding is in agreement with Oberle, and SeRanértc h 1 6 s
(2016) findings.

Although school and institute td@ers perceived the same consequences regarding their
students, inallsub hemes i nstitute teachersd percentag
This difference might be explained by their different work contexts. Institutes are run
privately, and tedeers are not tenure. They are always under scrutiny, are criticized for
undesirable behavior, and can get fired simply. Therefore, institute teachers feel more
insecure about their careers, and they are more cautious about their behaviors. Some institute
teachers asserted that they would not care to motivate their students or establish close
relationships with them, but they were continuously required to be more friendly, motivated,

and compassionate to keep the students for the institutes and to sty jobth

Consequences for Individual Teachers

Physical and Emotional Problems

The majority of the teachers complained abphysical and emotional problenssich as
demotivation, emotional exhaustion, neck pain, backache, headache, throat problems, voice
strain, sleep difficulty, and anxiety. Many teachers said that they took a glass of hot water to
their classes for their cough or voice problems during teaching. Several teachers stated that
they suffer from mental and emotional problems such as mentk, lonotional clutter,
disappointment, and frustration. Thiedings provide parallel evidence with the findings of

van Tonder and Williams (2009), wheported that there are approximately 100 physical
health problems related to teacher burnout as wedkeasral emotional problems (Maslach,
2003a, 2003Db).
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Constant Complaints

Another problem posed by the teachers was associated with their constant complaints about
work-related problems. Several teachers noted that sometimes they themselves got tired of
their complaints. Many teachers, mainly institute ones, said that their family members
objected to their complaints. Family members told them that they were tired of listening to

their constant complaints, their discontent, and dissatisfaction. They askesl to stop
complaining or leave their job. It seems that when teachers suffer from exhaustion,
disappointment, and dissatisfaction, their complaints may serve as a technique that purges all
those emotions and r el i evssentiaktlaicpblieynakets atnde ns i or
admi ni strators pay attention to teacherso

effectiveness as wel | as studentsod academic

Consequences for Family
Concerning family consequences, the high school astiute teachers perceived similar

problems with their families.

Family Membersd Complaint and Dissatisfactio
Many teachers stated that their family members complained a lot about their lack of
boundaries between work and family lives. They thoughtttiegt wanted to do so, but it was
impossible. Several teachers also said that their spouses and children felt neglected and
annoyed. Others mentioned that their family members constantly asked them to leave their
profession. It is evident once teachersngpmost of their time on working, they are not able

to meet their family membersdé needs. Thus, |

presence, etc.

Being Impatient

Anot her perceived consequence waigolerared &t ed t
home. More than half of the participants believed their exhaustion, frustration, and worries at
work were the foremost reasons for their impatience and intolerance at home. Many teachers
said that they were fed up with many difficult chatles and problems that made them
emotionally exhausted and weoont. Some teachers noted that even in their happiest
moments, their brain is overwhelmed with lots of work challenges. This result indicates that

once teachers suffer from emotional problemshsas mental block and emotional clutter,
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they become more impatient and intolerant. This result aligns with an earlier study
documenting that teachers who experience burnout or chronic stress are more impatient and

intolerant towards their family membégidaslach, 2003a

Lack of Quality Time

Finally, more than half of the teachers admitted that did not spend quality time with their
family members. Several teachers asserted that they were at home physically, but mentally
they were so overwhelmed withelin work that they forgot their home chores. Some teachers
told since they were so busy, they broke their promises repeatedly which made them feel a
pang of consciousness. This result may be explained by the fact that when parents could not
fulfill theirfa mi | y

me mber s O

emotionally exhausted.

Overall, comparing the two results for the second question revealed that both school
and institute teachers shared similar consequences for theiroaaiatxhaustion and their
work-related stress (Table 4). One possible explanation for these results might be attributed
to the fact that all teachers, as human beings, have similar reactions to enormous or constant

pressure and stress. Put it differentlyere are several consequences that are linked to

emot

i onal or

burnout victims no matter what the professions are (Maslach, 2003a).

Table 4. Conseguences af Burnout Percaived by Public School and Private Institute English Teachers

physical

Theme Consequences of teacher burnout in schools Theme Consequences of teacher burnout in institutes
School Feeling unprepared for the class and lack of good Institute Feeling wnprepared for the class and lack of good
consequences  nstruction (55%) consequences  nstruction (55%)

feeling izolated at work (32) Feeling isolated at work (31%)

Feeling detached from teaching and waiting to be

retired (32%%)
Students Feeling callous and depersonalized toward students  Students Feeling callous and depersonalized toward students
consequences  (73%) consequences  {65%)

Lack of friendly relationship (65%5) Lack of close relationship with student (38%2)

Lack of motivation for encouraging students (63%%) Transferring their stress and boredom to students

Transferring their stress and boredom to students (55%)

(52%) Lack of motrvation for encouraging students (31%2)
Individual Being demotrvated, and frostrated (78%) consequences  Being demotivated, exhausted, and frustrated (82%)
consequences  Suffering from physical health issues (73%) Suffering from physical health issues (75%)

Complaming 2 lot about work problems (329 Complaming a lot about work problems (68%¢)
Family Family members’ complaints and discontent (78%)  Family Family members® complants and discontent (82%3
consequences  Being impatient or mtolerant (60%) consequences  Being impatient or mtolerant (58%3)

Lack of quality time for family and feeling burden of
guilt (56%)

Lack of quality time for family and feeling a twinge
of conscience (63%%)
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Classroom Observations

Finally, observations were conducted to triangulate the collected data from surveys and

i nterviews with the participantsd perceptior
in their worklife experiences.

Regarding the sources of stressandr nout , i n | ine with the t
classrooms lacked appropriate equipment. At schools, for instance, classes were too crowded
and lacked aiconditioners, and in some classes, there were terrible smells, so students felt
uncomfortable.n most schools, there were one or two obsolete laptops; teachers had to turn
them on and off several times to use them. In contrast, all classes in the institutes were
equipped with televisions or computers and there were air conditioners, but classes were
crowded. These findings were in line with interviews.

Concerning the consequences of stress and burnout, the observations were beyond the
researcherdés expectations. Tabl ecobt di sptlagis:
performances in threealms. Regarding teachstudent interactions, all classes enjoyed safe
and nonrthreatening environments. Most of the observed teachers in both schools and
institutes seemed to have established supportive and positive relationships with students.
While in the institutes, students had several pair or group work, public school students had
few opportunities to work collaboratively. This finding could be explained by the nature of
schoolbooks which lack enough pair or group work. Besides, teachers in boiyssetre
calm, compassionate, and patient. Students interacted freely with their teachers. It is
noteworthy to mention that there were some inconsistencies between interviews and
observations as teachers stated that sometimes they could not estaktiigh dationships
with students, got angry quickly, felt frustrated or bored, were not prepared for classes, etc.
These findings may be due to two reasons. First, it could be referred to the presence of the
researcher that both students and teachers wiuenced and watched out their behavior.

The second reason could be explained by the fact that in almost all sessions, teachers are not
exhausted and stressed out.

With regard to teachersd instructions, m
Ther were two items that school teachers had low percentages, including using various
instructional resources and different instructions (Table 5). Such finding can be attributed to
the public school contexts because once schools lack various resources;stéacte no
other alternatives and may feel high stress. Moreover, it may highlight the need for some in

service classes to Iimprove teachersdé efficie
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all the school and institute teachers instructed tteilents clearly, helpfully, and patiently.

Almost all teachers managed their class time effectively. These surprising findings were
contradictory to previous interviews. Such discrepancies might be due to the fact that

although teachers are burredt, frustrated, and dissatisfied, they care about moral and

ethical principles in classes.

Regarding teacherso abilit

€s

t o

engage

institute teachers displayed satisfactory performances. For instance, asirsfi@bre 5, the

majority of the teachers attempted to motivate students to speak, encourage them to be active,

provide feedback, explain, and support. Most of the time when students needed help, they

were ready to assist. This mismatch between what teastaed in their interviews and what

was seen htlass observations, as mentioned before, might be explained by the presence of

the researcher, or their own moral consciousness.

Table 5. Descriptive Statistics af Schoal and Institute Burned-out Teachers' Performances

Categories Ttems School Institute
F P F P
Teacher establishes a safe, and non-threatening environment in the class. 13 100% 11 100%
Teacher interacts positively and friendly with students. 10 78% 9 31%
:;::;E;r_ Teacher expresses behaviors that indicate care and concern about students. & 69% 3 T2%
interaction The teacher treats students with respect and patience. 9  680% 3 T2%
Teacher establishes active and collaborative learming. T 3% 9 31%
Students communicate with their teacher easily. 10 76% 10 Q0%
Teacher is assertive but compassionate and sympathized. 9 68% 9 31%
Teacher stays calm and in control always. 13 100% 11  100%
The teacher instructs students clearly. 10 78% 9 31%
Teacher is prepared for the course. 12 92% 10 Q0%
Teacher uzes a vanety of effective instructional resources. 6  48% 9 31%
;Z:::z;nn Teacher uses a variety of instructions to meet students’ needs. T 35% 3 T2%%
Teacher answers students’ questions patiently and helpfolly. 10 78% 9 21%
Teacher checks students” learning and comprehension. 2 61% 9 21%
Teacher is enabled to deal with learning challenges that students make. 10 76% 9 31%
Students are clearly instructed for their home assignments. 12 92% 10 Q0%
Teacher manages time and class effectively. 12 92% 10 Q0%
Teacher meotivates and encourages students to speak or be active. g 61% 3 T2%
Student Students work well in groups or in pair. g 61% 9 21%
EMZAZEMENT oo dents are monitored while doing pair or group work. 2 61% 9 21%
Teacher provides extra help for weak students or groups. 2 61% 9 21%
Students get attention, feedback, and explanation. 9 689% 0 21%

Conclusion and Implication

As the findings revealed, Iranian Englishdieears in both public high schools and private

language institutes mostly stated the same sources and consequences for their burnout. All
teachers mentioned factors associated with school atmosphere and job characteristics,
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material and technology, studenfamily, and social and economic situations as the main
sources of burnout. Along with lots of similarities, both teachers also reported some different
factors related to their specific contexts. Some particular factors that just public high school
teaches declared were teaching a poore subject, books with many grammatical and
vocabulary mistakes, an unprepared platform for functional use of language, and a lack of
deserved social status. In contrast, institute teachers reported a lack of theiujdl aad
insurance, the lack of annual leave, and applying teachers at inappropriate levels as the
different sources of their burnout. It was concluded that these differences were associated
with different workplaces as public schools were supported dgdiwernment while private
institutes were managed by private sectors.

Regarding the consequences, except feeling detached from teaching and waiting to be
retired for high school teachers, other consequences were reported the same. Based on the
findings, eacher s o burnout contributed to sever a
students, individual teachers, and family. Many teachers reported that their stress and burnout
led to some emotional, mental, and physical exhaustion which, in turn, not onbe réxbir
effectiveness in the profession but also result in several problems in their personal lives. It is
generally concluded that although burnout is somewhat ceseémsitive, the nature of this
phenomenon seems to share lots of similarities regardiesettings.

Such conclusions provide important implications for policymakers and administrators.
Policymakers could take such results into account to apply some necessary decisions for
educational contexts such as modifications in school equipmenhatatial, and providing
some pertinent workshops for teachersd prof
reduce teachersod6 stressors but also increase
provide more friendly and healthy environmenis their workplaces and support their
teachers both mentally and academically to
academic performances.

While this study makes a notable contribution, it is essential to consider the limitations
which furtherresearchers could address. First, as this phenomenological study was conducted
only in one province and the participants, although enough for a qualitative study, were few,
the obtained results may not be overtly generalized. Moreover, although qualdaiiies
yield rich data and deepen our understanding, the bias of observations or interviews might be
taken into consideration. Further research can be done in other Iranian provinces or other

educational contexts to provide a more complete picturaoptfenomenon.
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