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Abstract: The current study examines the relationships between intercultural communication skills
(ICCS), informal digital learning of English (IDLE), Ideal L2 Self, enjoyment, and netizens’
willingness to communicate (WTC) in English as a second or foreign language (L2) on social media.
A knowledge of the roles of ICCS, IDLE, Ideal L2 Self, and enjoyment in shaping learners’ L2 WTC
in virtual settings may provide implications for L2 motivation. From an extensive literature review,
we developed a hypothesized model in which ICCS and IDLE function as independent variables,
Ideal L2 Self and enjoyment as mediators, and L2 WTC as a dependent variable. Questionnaires were
administered to 504 Vietnamese university L2 English students. After the data cleaning phase, the
remaining data from 416 participants were analyzed by SPSS 28. We employed the structural equation
modelling approach to examine the hypothesized model. The results show that IDLE and ICCS had
significantly positive direct effects on WTC in L2 on social media and Ideal L2 Self, respectively. L2
enjoyment was not significantly affected by ICCS but IDLE, in turn significantly impacting Ideal L2
Self. L2 Ideal Self and L2 enjoyment positively influenced learners’ WTC in English on social media.
The findings suggest implications for L2 education in the digital era.
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Introduction

Advances in technology have significantly transformed education. It offers education
opportunities to those in rural areas through distance education (Mustafa et al., 2024),
provides a flexitime schedule for in-service learning (Miiller & Mildenberger, 2021), and
gives access to global learning resources (Rahiman & Kodikal, 2023). To date, with a
computer or mobile device connected to the Internet, people of all ages can personalize their
self-study, access tasks assigned by their instructor in the learning management system, and
improve their skills (Sinaga et al., 2022). That is, technology has brought about a paradigm
shift in education in that education is no longer confined to face-to-face instruction but
expands the horizon for students to reach out to the world without travelling.

In language education, social media, advanced by technology, has catered to social
interaction with people all over the world. Considering that social media are Lingua Franca
platforms in which netizens mainly use English to communicate (Baker & Sangiamchit,
2019), L2 students can practice communicating in English and receive input of authentic
language in social discourse (Pikhart & Botezat, 2021). This suggests that ICCS and IDLE
may affect WTC in L2 on social media. However, their WTC in L2 may depend on both
personal drive (e.g., confidence, language competence, and personality traits) and external
factors (e.g., relationship with interlocutors and social situations) (Maclntyre et al., 1998).
An extensive review of the literature shows that it is L2 speakers’ WTC that can contribute
to developments in their knowledge, target language, and skills (Yashima, 2019;
Zadorozhnyy & Lee, 2023). From a self-determination perspective, it is the personal
characteristics that determine the effects of external interventions (Manninen et al., 2022;
Ryan & Deci, 2020). In other words, the internal traits can drive L2 speakers to communicate
with other netizens on social media.

Although WTC has been a growing interest in language education, little is known about
the internal factors that drive L2 speakers to communicate on social media. Therefore, it is
timely to investigate the personal qualities that motivate people to communicate in English
L2 in the social media context. An extensive literature review shows that social media are
platforms for informal communication in which internal traits affect L2 WTC.
A hypothesized model is developed in which intercultural communication skills (ICCS) and
IDLE are independent predictors. Ideal L2 Self, a component of motivation, and enjoyment
are mediating variables, and WTC in L2 on social media is a dependent variable. Given that

this study is especially interested in communication on social media, questionnaires will be
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administered to Vietnamese university EFL students on online platforms to collect data. Data

will be used to test the hypotheses and model.

Literature Review

L2 WTC on Social Media

Situated at the interplay between L2 communication and technology, L2 communication in
digital settings is a proliferating interest as it provides a platform for meaningful
communication (Aldukhayel, 2023; Muftah, 2024), facilitates learner-centered personalized
language learning (Strawbridge, 2023; Yeh & Swinehart, 2020), and develops their
knowledge of other cultures and intercultural communication (MacDonald, 2023).
Accordingly, on social media, learners can enhance their language proficiency as well as
communication skills by exchanging knowledge with peers and experts (Muftah, 2024;
Reinhardt, 2018; Strawbridge, 2023), understand other cultures, and sympathize with cultural
differences as they communicate with people from other cultures (MacDonald, 2023; Yeh &
Swinehart, 2020). As a consequence, communication apprehension may diminish (Hoang &
Bui, 2023), communication enjoyment increases (Lee & Lee, 2021), and vocabulary
repertoire develops (Lee & Drajati, 2019), enhancing learners’ WTC (Liu, 2023).

WTC, broadly construed as readiness to engage in or initiate discourse (Maclntyre
et al., 1998), is acknowledged as an individual learner difference in L2 education. It is WTC
rather than unnoticed communication that contributes to effective communication as learners
pay attention and notice new knowledge, suggesting the importance of interaction in
mediating language acquisition (McCroskey & Baer, 1985). A vast amount of research has
documented the significant role of motivation in L2 WTC. As Pavelescu (2023) put it, L2
motivation is a driving force for L2 WTC. Also, motivation can affect WTC in the target
language directly or indirectly (Lei et al., 2023). Regarding social media as Lingua Franca
platforms for communication, netizens can communicate with others in English, suggesting
the importance of WTC in English in social digital platforms in L2 education. That is, WTC
in English L2 is possibly related to IDLE, ICCS, enjoyment, and motivation.

IDLE

Emerging to bridge the divides of technology and education, IDLE is mainly defined as
informal English learning in digital platforms (Zhang & Liu, 2023). As such, learners engage
in language learning beyond the formal context; that is, learning activities are self-regulated

and informal using technological gadgets and available resources (Soyoof et al., 2023; Zhang
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& Liu, 2023). The current literature indicates that IDLE is especially crucial in contexts

where learners engage extensively in digital platforms, providing personalized autonomous
learning activities for knowledge development (Dressman, 2019). Among several existing
scales of IDLE, the questionnaire introduced by Lee and Drajati (2019) has been used widely
as it “aims to measure the diversity and frequency of IDLE activities that L2 learners
participate in” and particularly describes Asian learning contexts (Liu et al., 2025, p. 4).

Engaged in IDLE, learners can be benefited greatly from available resources and
communication opportunities with peers in digital environments, resulting in improved
proficiency of the target language (e.g. language elements and skills) (Lee & Dressman,
2018), greater communication confidence (Zadorozhnyy & Lee, 2023) and desire (Liu,
2023), intercultural communication development (Hoang & Bui, 2023), and enjoyment (Lee
& Lee, 2021). The research has suggested the affordances of IDLE in providing learning
opportunities outside the classroom (Liu et al., 2025; Yan, 2023). For instance, Li et al.
(2018) investigated how artificial intelligence (AI) could assist Chinese low-income students
in L2 writing through assessment and written feedback. The findings indicated that the
students perceived Al to be a tutor empowering them with constructive advice on how to
improve their essays, which they could use to determine what they may do on their path to
academic achievements.

Also, as concluded in Zadorozhnyy and Lee’s (2023) study, IDLE could directly impact
learners’ confidence. From their informal communication activities with peers in digital
settings, learners developed self-efficacy in communication, mediating their WTC. This result
was confirmed by Rezai’s (2023) research by employing a structural equation modelling
approach. Thus, the following hypothesis is proposed:

H1: IDLE positively and directly impacts L2 WTC on social media.

Intercultural Communication

Intercultural communication skills (ICCS), generally conceptualized as skills deployed to
converse between individuals from different cultures (Rezai, 2023), are grounded in the
interplay between linguistic backgrounds and competence of intercultural communication
(Hymes, 1972). The ongoing interest in intercultural communication competence has led to
scholarly pursuits exploring its components. According to Bennett (1986), it is a
developmental continuum shifting from ethnocentrism to cultural relativism. That is, people
understand and sympathize with differences in cultural values via intercultural

communication, developing their knowledge and awareness of cultural differences to engage

AREL




The Nexus between Intercultural Communication Skills, Digital Informal Learning, L2 Motivation, Enjoyment, and .

in intercultural communication (ICC). Wu et al. (2013) believe that ICCS is a main
component of ICC competence, constituting the majority of items, as people use their skills
to manage discourse with those from other cultures. The researchers developed a
6-component scale measuring ICC competence, of which ICCS is an integral component.
This scale was then revised by Peng et al. (2015).

Technological advances have created opportunities for international communication.
Social media has been developed to connect people all over the world. As noted by Schenker
(2012), ICC in digital environments may cultivate knowledge and awareness of other cultures
and ICC skills. This concept was confirmed by Godwin-Jones’s (2019) study, which found
that ICC competence can be enhanced through telecommunication. Gutiérrez-Santiuste and
Ritacco-Real’s (2023) research further added that behavioural, affective, and cognitive
communications may evolve from peers’ intercultural online communication, suggesting that
social media can be optimal platforms for intercultural communication in which English is
used as a Lingua Franca.

Several studies have examined the relationship between ICC and WTC. For example,
employing a cross-sectional design, Yousaf et al. (2022) compared the levels of
ethnocentrism and willingness to engage in ICC in Pakistan and China. This survey research
showed that Pakistani students communicated less than their Chinese counterparts. Although
Pakistan and China are both recognized as collectivist cultures, the divergence in such levels
of ethnocentrism and WTC suggests the negative effect of ethnocentrism on WTC. This
finding suggests ICC as a positive determinant of WTC in multilingual contexts. Also, Lu
and Hsu’s study (2008) concluded that WTC is positively related to self-perceived
intercultural communication competence. They further noted that those who perceive
themselves to have a greater capacity to communicate with those from other cultures can
overcome their ICC anxiety, resulting in more WTC. This finding aligns with Campbell’s

(2016) study.

L2 Motivation

L2 motivation, a driving force for language learning, is well documented in the current
literature. Among the existing L2 motivation theories, Dornyei’s (2009) model has been
widely used in L2 research since its birth. Its two components (Ideal L2 Self and Ought-to L2
Self) together pertain to learners’ current pursuits and desire for future language
achievements. In particular, the Ideal L2 Self is pertinent to the intrinsic motives driving

learners from their current status to personal objectives. In contrast, Ought-to L2 Self is
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concerned with extrinsic factors as impetus influencing learners’ attempts to satisfy social

agents’ expectations. Overall, these two selves together serve as internal and external
motivators driving learners’ efforts and the prevention of disappointing others on the path to
succeed in language learning.

Self-determination theory has been widely employed to interpret research on
motivation in educational settings, further illuminating the interaction of the two selves.
Accordingly, individuals have their own characteristics (e.g., personal goals and preferences)
that can determine the effects of external factors (Manninen et al., 2022). In other words, any
external intervention aligning with individuals’ internal characteristics can be accepted and
become effective. In contrast, any extrinsic motivational factor that does not meet
individuals’ expectations and preferences may be rejected; therefore, it does not influence
individuals at all (Ryan & Deci, 2020), suggesting the relevance of Ideal L2 Self to L2 WTC.

Theoretically, motivation is acknowledged to affect learners’ L2 WTC. According to
Maclntyre et al. (1998), external factors may motivate learners to engage in communication.
In their pyramid model, motivation is included as a determinant of WTC, aligning with
Dornyei’s (2005) proposal that motivation to communicate drives WTC; thus, L2 WTC is
“the resultant of the interplay of linguistic self-confidence and the ideal L2 self” (p. 210).
In the research by Lan et al. (2023), in which quantitative data were collected from
questionnaires administered to 251 overseas Chinese students, results indicated the direct
interplay between motivation and L2 WTC, confirming Nikitina et al.’s (2022) quantitative
study in the Chinese context. Unlike these two studies, Pavelescu’s (2023) research with two
L2 English adult learners from the United Kingdom indicated a link between motivation and
WTC. Peculiar to a context of learning a third language in the online setting, Lei et al.’s
(2023) study, which collected data from 492 students, showed the association between
motivation and WTC. Although the studies reviewed above employed various methods and
were conducted in different contexts, they agreed upon the relationship between motivation
and WTC, focused on Asian L2 English learners, and suggested pedagogical implications
(Yashima, 2019). As this study is mainly interested in learners’ internal characteristics
affecting WTC, only the Ideal L2 Self is used to represent the motivation variable.

Pertinent to communication capacity, ICC is known as a factor steering motivation to
communicate. As Ameli and Molaei (2012) noted, intercultural communication competence
can make individuals confident enough to engage in communication. Demotivated
individuals generally communicate less. That is, ICC can impact L2 motivation (Huang et al.,

2003). In an international multilingual environment, communication requires ICC
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encompassing individuals’ desire to converse with those from other cultures (Badrkoohi,
2018), positively influencing their WTC in English in a multilingual environment (Asmali,
2016). As concluded by Badrkoohi, a lower level of ICC means lower motivation,
consequently leading to a shortage of WTC. Based on the literature review, this study
proposes the following hypothesis:

H2: ICCS significantly positively influences L2 motivation.

H3: Motivation positively predicts WTC in English on social media.

L2 Enjoyment

Enjoyment, an individual learner variable, may lead to individuals’ greater level of WTC. As
Mercer and Maclntyre (2014) argued, when people have a sense of development from social
interaction and progress in language learning, positive emotions can occur, resulting in self-
efficacy. As such, individuals can be willing to accept and encounter social challenges,
driving them toward goal attainment (Dewaele & Maclntyre, 2016). In language education,
goals should not be confined to academic issues like language development but include
teachers’ and students’ satisfaction (Maclntyre et al., 2019). In the online learning modality,
positive emotions, such as enjoyment, may have a significant positive effect on L2 WTC
(Fattahi et al., 2023). As Lee et al. (2021) noted, from a survey with 1,265 Korean L2 English
students, emotion mediated the association between IDLE and L2 WTC. Accordingly, L2
enjoyment affected more greatly than L2 anxiety, a negative emotion. Considering that social
media are learning platforms, IDLE may influence L2 enjoyment.

Some studies have concluded that emotion is a predictor of L2 motivation. For
instance, Pekrun’s (1992) study showed that one’s positive mood may affect their motivation,
resulting in better academic records. This result aligns with Yin et al.’s (2024) investigation.
From the literature review, the following hypotheses are formulated:

H4: L2 enjoyment is positively influenced by IDLE.

H5: L2 enjoyment has a positive effect on WTC in English on social media.

H6: L2 enjoyment is positively predicted by ICCS.

H7: L2 enjoyment positively affects L2 motivation.

The Hypothesized Model
The seven hypotheses formulated above indicate that ICCS and IDLE are two independent

variables. WTC in L2 English on social media is a dependent variable. L2 enjoyment and L2
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motivation are mediating variables. As such, this study proposed the following structural

model (see Figure 1).

ta

Figure 1. The Hypothesized Structural Model of the Study

Research Methods

Research Approach and Design

Considering the research purpose to examine netizens’ WTC in English L2 on social media,
we decided to administer questionnaires, employing a structural equation modelling (SEM)
approach to investigate the associations of ICCS, IDLE, L2 enjoyment, motivation, and WTC
in English L2 on social media. The SEM approach was believed to be powerful in presenting

the relationships of multiple variables.

Participants and Setting

The questionnaires of the intended measures were administered to 504 Vietnamese university
EFL students. They confessed that they often used English L2 to communicate with other
people, including friends and strangers, on social media. Their online communication
stemmed from their needs (socializing, employment, and learning). The participants revealed
that they came from three different public universities located in Vietnam. They had learned
English since junior secondary school and were pursuing three main disciplines: business

administration, tourism, and finance and accounting (see Table 1).
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Table 1. Participants’ Demographic Information

L Gender University
Specialization N Age (M)
Male Female 1 2 3
Business Administration 137 73 64 21.14 42 38 57
Tourism 213 112 101 19.42 65 77 71
Finance & Accounting 154 71 83 19.82 48 62 44
Total 504 256 48.7 155 177 172

Measures
Data were collected from questionnaires adopted or adapted from previous research. These
questionnaires were chosen as they had been validated and suited the purpose of the study.

All questionnaires were formatted on a 1-5 Likert scale.

Intercultural Communication Skills

We used the measure of intercultural communication skills introduced by Wu et al. (2013),
further revised by Peng et al. (2015). This 5-point Likert scale, validated by the researchers,
comprises 9 items. This scale is comprehensive and suitable for Asian L2 English education

contexts (Chau et al., 2024).

IDLE

Considering the availability of the measures, we adapted the scale of IDLE developed by Liu
and Ma (2023) and revised by Liu et al. (2025). This original scale by Liu and Ma generally
describes L2 learning activities in digital modality. After validation, Liu and associates
reduced the questionnaire to eight items, perpetuating receptive and productive informal
learning activities in digital learning environments, including social media. For instance, the
items “watching English movies” and “chatting with others in English” particularly refer to
social media as platforms for learning and communication. We removed three items denoting

online learning, leaving five items describing IDLE on social media in the scale.

L2 Motivation
We deployed the Ideal L2 Self scale introduced by Dornyei (2009) and adapted by Liu et al.
(2025). This original measure consists of 2 sub-scales: Ought-to L2 Self and Ideal L2 Self.

Liu and his colleagues validated the questionnaire and reduced it to six items in each of the
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components. We used Liu et al.’s (2025) revised scale of Ideal L2 Self to collect data, as this

6-item questionnaire mainly refers to the Asian context.

L2 Enjoyment

With regard to L2 enjoyment, we decided to modify the scale by Li et al. (2018), as this scale
measures the degree of L2 enjoyment. However, this scale refers to L2 enjoyment in the
formal learning environment. We had to remove the items describing formal teacher

instruction, leaving five items about L2 English students’ enjoyment in IDLE platforms.

Willingness to Communicate in English L2 on Social Media

The scale of WTC in English L2 on social media was adapted from the scale of WTC in
digital settings by Lee and Hsieh (2019). We adapted the scale of WTC in digital
environments (5 items), depicting how willing people are to engage in online communication.
Subsequently, we changed the wording of the items to fit the purpose of the current study. For
example, the item “When you have a chance to explain your own culture in English to other
English speakers online” was revised to “When I have a chance to explain my culture in

English to other people on social media.”

Data Collection

Data were gathered in the first three months of 2024. As the study aimed to investigate L2
English speakers’ WTC on social media, we administered the questionnaires to Vietnamese
university EFL students who used social media, mainly Facebook, to obtain nuanced data via
email. We applied the purposive sampling strategy to recruit the participants. A consent form
was also attached, introducing the purpose of the study and ethical considerations. The
participants were also required to check such screening statements as “I use English as a
second/ foreign language” and “I frequently use English to communicate with other people
on social media” before they answered the questionnaires. Those who did not tick these

statements were not considered eligible for this study.

Data Analysis

Data were projected to SPSS (IBM, NY) version 28 for analysis. After the screening stage,
data provided by 88 respondents were removed as they neglected the consent and/or
screening statements, or their answers were incomplete, leaving the remaining valid data

(n = 416) for statistical analysis. Then, the data distribution was assessed by using Skewness

AREL




The Nexus between Intercultural Communication Skills, Digital Informal Learning, L2 Motivation, Enjoyment, and .

and Kurtosis before we examined the reliability (Cronbach’s alpha) of each scale. Afterwards,
we analysed confirmatory factors with AMOS component to investigate the hypothesized
associations.

After an examination into the scale reliability and confirmatory factor analysis results,
some scales and sub-scales remained: L2 WTC on social media (4 items; o = .872), L2
Enjoyment (5 items; a = .771), IDLE (8 items; o =.817), and L2 Motivation (6 items:
a = .856). However, some items in the other scales were removed to increase their reliability
values. In particular, two items (items 2 and 7) in the scale of ICCS were removed, leaving
seven items on the scale (a =.850). One item in the scale of WTC was removed, leaving the
whole scale of WTC with 4 items (o = .872). Finally, we examined the statistics to determine
if the hypotheses were supported or unsupported and investigated the interface between the

variables.

Results

Initial Data Analysis

As the data set consisted of over 400 cases, we used Skewness and Kurtosis to investigate the
data distribution (see Table 2). The results show that the values were within +1.96, which
means that the distribution was perfectly symmetrical for the sample of over 400 participants
(Field, 2013). Also, the variances were also within the range of slightly above .3 to
marginally over 1.0. This means that the ratings in each of the measures oscillated marginally.
Besides, the standard deviations ranged between around .6 and marginally over 1.0, meaning
that the ratings between individual participants in each of the measures were relatively close.
In other words, the variability in their responses was acceptable. Also, the asymmetry to the

left or to the right was very limited. In summary, the data were normally distributed.

Table 2. Descriptive Statistics, Normality, and Reliability Test Results

susbc—zlce;/le Item (n=416) M SD  Variance  Skewness  Kurtosis  Reliability
WTC WTCI1 410 .86 746 -.534 -.685 .872
WTC2 4.02 .90 812 -.460 -.795
WTC3 4.09 .84 12 -.397 -.954
WTC4 4.07 .90 .802 -.531 -.744
ICCS ICCS1 3.72 1.01 1.013 -.576 171 .850
ICCS3 3.79 1.03 1.057 -.708 .160
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su?iijle Item (n=416) M SD  Variance  Skewness Kurtosis  Reliability

ICCS4 3.84  1.05 1.111 -.662 -.032
ICCSS5 3.81 1.07 1.137 -.753 179
ICCS6 3.88 1.10 1.203 -.800 .090
ICCS8 3.83 1.01 1.021 -.494 -.268
ICCS9 3.82  1.01 1.025 -.654 -.014

L2 Motivation IdealSelf1 397 1.02 1.040 -.641 -307 .856
IdealSelf2 3.98 1.06 1.127 -778 -.071
IdealSelf3 4.05 1.00 1.005 -.861 264
IdealSelf4 3.83 1.03 1.062 -.622 -.051
IdealSelf5 3.94 1.05 1.107 -.790 A12
IdealSelf6 3.99 1.06 1.125 -.852 158

L2 Enjoyment Enjoyl 4.07 .86 744 -.461 -.790 .860
Enjoy2 420 .83 .694 -.635 -.605
Enjoy3 405 93 .860 -.605 -.381
Enjoy4 4.13 .86 748 -.623 -.446

IDLE IDLEI 3.64 94 .876 -.052 -915 782
IDLE2 3.68 .92 851 -.071 -.890
IDLE3 3.88 1.03 1.054 -.649 -,313
IDLEG6 3.46 1.04 1.078 .019 -961
IDLE7 3.65 .98 952 -323 -,547
IDLES 3.47 1.00 997 -.146 -.601

After the descriptive statistics, a Confirmatory Factor Analysis (CFA) with Maximum

Likelihood estimation verified the suggested five-factor measurement model (see Table 2).

The measurement of Goodness-of-Fit was based on accepted indexes (Kline, 2015). A minor

Chi-square was obtained (y° =705.865, df = 424, p = .001). Secondary fit indices were

prioritized because the index was sensitive to large samples. The model produced a normed

Chi-square (°/df) of 1.665, which is way beneath the traditional cut-off point of 3.0. Other

indices supported the significance of the model. The Comparative Fit Index (CFI) of .946 and

the Tucker Lewis Index (TLI) of .941 exceeded the recommended minimum of .90. The

Goodness-of-Fit Index was .900, which passed its cut-off test. Root Mean Square Error of

Approximation was at 0.040 (90% CI = 0.035-0.045), and closeness of fit p-value was 0.999,

which is a close fit.

AREL




The Nexus between Intercultural Communication Skills, Digital Informal Learning, L2 Motivation, Enjoyment, and .

Hypothesis Testing

To examine the hypothesized model, we conducted two rounds of structural equation
modelling. In the first round, we found that the data fit the model well. In particular,
Chi-square/degree of freedom (589.927/370) = 1.594 (y2/df <2; p <.001). CFI = .957 (> .9),
IFI = .957 (>.9), TLI = .953 (> .9), NFI = .894, GFI = .909 (>.8), RMSEA = .038, and
PCLOSE = 1.000.

Table 3. Hypothesis Testing Results of Round 1

Hypothesis R CR S.E. p Hypothesis

WTC < IDLE 275 4.294 .064 Fhx supported

L2 Motivation < ICCS 563 10.215 .055 Frk supported

WTC < L2 Motivation 468 8.747 .054 Fhx supported

L2 Enjoyment < IDLE 432 5.965 .072 folaie supported

WTC < L2 Enjoyment .284 5.138 .055 folaie supported

ICCS <--> IDLE .075 2.922 .026 .003 supported

L2 Motivation < L2 Enjoyment .289 5.321 .054 folaiel supported
*** < 001

Scalar estimates show that the relationships between the variables were generally
established (see Table 3). The significance level was all below .005 (p < .005). In other
words, the hypotheses were supported (p < .05). Accordingly, the relationship between ICCS
and L2 motivation was greatest (» = .563), followed by the association between L2
motivation and WTC (r = .468) and the association between IDLE and L2 enjoyment
(r=.432). Less strong were the associations between L2 enjoyment and WTC (r =.284), and
IDLE and WTC (r = .226). Meanwhile, the covariance between ICCS and IDLE (r = .075,
p <.005) was weakest. According to Kline (2015), these statistics of this model show a good
model fit. In short, the seven hypotheses were supported.

In the second round, therefore, we tried removing the covariance between ICCS and
IDLE. As a result, most of the regression weights in general improved (see Table 4). The
model fitness statistics were still satisfactory. Specifically, Chi-square/degree of freedom
(599.266/371) = 1.615 (¥*/df < 2; p <.001). The Comparative Fit Index = .956 (CFI > .9),
Incremental Fit Index = .956 (IFI >.9), Tucker Lewis Index = .951 (TLI > .9), NFI = .892,
Goodness of Fit Index = .908 (GFI >.8), Root Mean Square Error of Approximation
(RMSEA) =.039, and PCLOSE = 1.000. After considering the statistics provided by the two

rounds of analysis, we decided to use the first model to interpret and discuss the findings.
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Table 4. Hypothesis Testing Results of Round 2

Hypothesis R CR S.E. p Hypothesis
WTC < IDLE 273 4311 .063 Fhx supported
L2 Motivation < ICCS 562 10.195 .055 Frk supported
WTC < L2 Motivation 474 8.823 .054 Fhx supported
L2 Enjoyment < IDLE 426 5.925 .072 folekal supported
WTC < L2 Enjoyment .283 5.107 .055 folekal supported
L2 Motivation < L2 Enjoyment .295 5.430 .054 folekal supported

*xx < 001

Model Testing

After testing the hypotheses above (see Table 3), we examined whether the model was
supported (see Figure 2). Accordingly, ICCS and IDLE were two independent variables.
WTC in L2 English on social media was a dependent variable. L2 enjoyment and L2
motivation were mediating variables. In fact, L2 enjoyment mediated the connection between
IDLE and L2 motivation. Also, L2 motivation mediated the association between ICCS and
WTC in L2 English on social media. In other words, IDLE could directly and indirectly
affect WTC in L2 English on social media.
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Figure 2. The Structural Model of the Study
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Discussion

The current study explored the interplay between five variables, including ICCS, IDLE, L2
motivation, L2 Enjoyment, and L2 English WTC on social media. In this section, based on
SEM, we interpret the proposed hypotheses and compare the current findings with previous
research.

First, the data analysis reveals that participating in IDLE activities enhanced the WTC
in L2 English on social media. This finding is consistent with previous research on the role of
IDLE in providing language learners with out-of-classroom learning opportunities. For
instance, Lee and Dressman (2018) and Zadorozhnyy and Lee (2023) reported that
participating in IDLE activities may improve learners’ language proficiency and confidence.
These findings indicate the usefulness of integrating IDLE activities into language teaching
instructions to support language development and WTC in English of language learners.

Second, results show the positive correlation between ICCS and L2 motivation.
Specifically, individuals with higher levels of ICCS may have a greater ideal L2 self. This
suggests that the greater ICCS the learners have and the less anxious they are, the greater
their motivation and WTC are. This finding is in line with previous research highlighting the
crucial role of ICCS in fostering language learners’ confidence and reducing anxiety when
using the target language in communication. For instance, Yousaf et al. (2022) discovered
that a higher level of ICCS may increase the level of WTC in various intercultural
communications. Lu and Hsu (2008) also concluded that individuals possessing greater ICCS
are more likely to engage in intercultural communication. These findings suggest the
necessity to improve learners’ ICCS for greater motivation and WTC levels.

Third, this study found that L2 motivation emerges as a crucial predictor of WTC in L2
English within social media. This finding confirms prior research emphasizing the influence
of motivation on L2 communication behavior by Liu et al. (2024), Pavelescu (2023), and Lei
et al. (2023). Notably, the current research further reveals that L2 motivation functions as a
mediating factor between ICCS and WTC. This novel finding suggests that ICCS indirectly
affects WTC, mediated by Ideal L2 Self. This suggests that learners with stronger ICCS are
more likely to be motivated to communicate, which in turn increases their WTC. Moreover,
ICCS may indirectly influence WTC by diminishing communication apprehension and
building confidence.

Furthermore, the present study found that participating in IDLE may foster L2 learning
enjoyment. This finding is supported by prior research on the interplay between WTC and
positive emotions. According to Lee et al. (2021) and Mercer and MacIntyre (2014), positive
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emotions positively influence WTC as a greater WTC level may occur when learners notice

that they are in a low-anxiety environment. Specifically, the present study reveals that IDLE
activities, by their informal and often engaging nature, can create a more enjoyable learning
experience, which then positively influences learners' WTC in L2.

The current study also proves that ICCS is a positive determinant of L2 enjoyment. In
particular, the result shows that learners with higher levels of ICCS may have greater levels
of enjoyment in learning a second language. This finding aligns with the research by Yousaf
et al. (2022) and Lu and Hsu (2008), showing ICCS may boost language learners' confidence
and reduce their communication anxiety. In other words, learners who feel more competent in
intercultural communication are likely to experience greater enjoyment in the process of
language learning itself. It may be essential to foster language learners’ ICCS to develop their
language learning enjoyment and WTC in English on social media.

Additionally, this study supports the hypothesis that enjoyment in learning an L2
positively affects WTC in English L2 on social media. This finding aligns with research on
the role of positive emotions in enhancing WTC. For instance, Mercer and Maclntyre (2014)
argue that positive emotions, such as enjoyment, can lead to greater confidence and
willingness to engage in larger social challenges. Similarly, Lee et al. (2021) discovered that
enjoyment in L2 learning mediates the relationship between IDLE and WTC among Korean
students learning English as an L2. It might be essential for language educators to develop
positive emotions, such as enjoyment, to enhance learners' WTC in L2 English on social
media.

Through the above findings, all the hypotheses were supported. This means the
proposed structural model in this study provides a comprehensive framework to understand
the interplay between ICCS, IDLE, Ideal L2 Self (a component of L2 motivation), L2
enjoyment, and WTC in L2 English on social media. This model highlights the direct and
indirect impacts of ICCS and IDLE on WTC, with L2 motivation and L2 enjoyment
emerging as mediating factors. The findings suggest that developing ICCS and engaging in
IDLE activities can significantly foster learners' motivation and WTC in English on social
media. Furthermore, fostering positive emotions, such as enjoyment, can further boost
learners' motivation and WTC in the target language (i.e., English). These insights emphasize
the necessity to incorporate these elements into L2 education to improve learners'

communication on social media.
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Conclusion

Pursuing the burgeoning interest in WTC in language education and little research on internal
factors that drive L2 speakers to communicate on social media, this study investigated the
personal qualities that motivate people to communicate in English on social media. The
complex relationships between ICCS, digital informal learning IDLE, L2 motivation,
enjoyment, and WTC in English L2 on social media in the Vietnamese context were
examined.

As reported above, the findings from data analysis reveal the significant role of
personal qualities and external factors in enhancing L2 learners' communication abilities in
digital environments. More precisely, the current research found that ICCS and IDLE
positively influence L2 motivation and enjoyment, which in turn, enhance WTC in L2
(English) on social media. Specifically, this study highlights that learners with higher ICCS
are more motivated and enjoy communicating in English, leading to increased WTC.
Similarly, engaging in IDLE activities fosters enjoyment and motivation, further promoting
WTC on social media.

These findings offer significant contributions to current knowledge in L2 education. In
particular, to enhance language learners' WTC in the target language, it may be essential for
teachers to introduce IDLE activities to enhance students’ communication. Based on such
insights into the roles of IDLE and ICCS, language teachers can create more effective and
engaging language learning environments. Additionally, the study suggests that integrating
technology and social media into language learning curricula can provide learners with more
opportunities to practice and improve their communication skills in real-world contexts.

This study has a few possible limitations. First, it mainly focused on Vietnamese
contexts. Further studies can replicate this structural model in other contexts to provide a
comprehensive theoretical background. Second, as the current research aims to investigate
the associations between the included factors, future research may include other factors that
have potential effects on WTC in English L2 on social media. Third, although the sample size
was statistically identified as adequate, the current study was confined to the valid data
collected from 416 participants. Large-scale research may improve the generalizability of the

results.
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